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our commitment to support all students in 
completing their high school education and 
accessing further opportunities. 
 



Local Control and Accountability Plan Template  Page 89 of 8 

Goal 3, 
Action 3 

Identified Needs of English Learners (EL), Low 
Income (LI), and Foster Youth (FY): 
 
a) Professional learning for instructional staff 

centered on evaluating student mathematics 
achievement data and applying evidence-
based teaching methods to address the 
distinct learning requirements of special 
populations. 
 

b) Offer professional learning for instructional 
staff centered on methods to link 
mathematical concepts with students' cultural 
contexts, thereby improving comprehension 
and fostering greater interest in the subject. 
 

c) Organize a Math Study Group that meets 
regularly to explore new pedagogical 
techniques, integrating technology into math 
instruction, analyze key standards and topics, 
discuss effective teaching and intervention 
methods. 
 

d) Offer professional learning opportunities for 
staff aimed at enhancing their skills in 
analyzing student achievement data. This is 
crucial for identifying and addressing any 
existing disparities, ensuring that every 
student, irrespective of their background, can 
meet grade-level standards and be 
successful. 
 

e) Provide professional learning for instructional 
staff focused on leveraging the immersive 
and interactive capabilities of Virtual Reality 
(VR) technology to increase student 
engagement in mathematics, making abstract 
concepts more tangible and understandable. 
 

The Actions below correspond with the identified 
Needs: 
 
a) To meet the diverse and unique learning 

needs of special populations, the school will 
provide a full day of math professional 
learning (Math Literacy Summit) focused on 
evaluating individual student mathematics 
achievement data and implementing 
appropriate teaching strategies. By applying 
evidence-based methods, educators can 
specifically address and support the unique 
challenges faced by special populations such 
as low-income students, foster youth, and 
English learner students, promoting equity in 
educational outcomes. This targeted 
approach not only boosts overall student 
engagement and achievement but 
significantly aids those who may lack 
additional educational support outside of 
school, leveling the playing field. 
 

b) To meet the cultural needs of special 
populations, the school will partner with a 
mathematical expert or organization that can 
provide ongoing and sustained professional 
learning centered on culturally responsive 
teaching practices. Culturally responsive 
mathematical instruction ensures that 
teaching practices and curricular materials 
reflect the diverse backgrounds and 
experiences of all students, making learning 
more relevant and accessible. This approach 
is especially beneficial for English learners, 
low-income, and foster youth as it 
acknowledges and integrates their unique 
cultural contexts, thereby increasing their 
engagement and connection to the material. 
By fostering a more inclusive and 
understanding academic environment, 

The Metrics below correspond 
with the Needs and Actions: 

 
a) Math Professional 

Learning (M3.2); Training 
Relevance (M3.5); NWEA 
Math (M1.14); CAASPP 
Math (M1.7); Grade 11 
CAASPP Math (M1.9) 
 

b) Math Professional 
Learning (M3.2); Training 
Relevance (M3.5); NWEA 
Math (M1.14); CAASPP 
Math (M1.7); Grade 11 
CAASPP Math (M1.9) 
 

c) Math Professional 
Learning (M3.2); Training 
Relevance (M3.5); NWEA 
Math (M1.14); CAASPP 
Math (M1.7); Grade 11 
CAASPP Math (M1.9) 
 

d) Math Professional 
Learning (M3.2); Training 
Relevance (M3.5); NWEA 
Math (M1.14); CAASPP 
Math (M1.7); Grade 11 
CAASPP Math (M1.9) 
 

e) Math Professional 
Learning (M3.2); Training 
Relevance (M3.5); NWEA 
Math (M1.14); CAASPP 
Math (M1.7); Grade 11 
CAASPP Math (M1.9); 
Innovative Learning 
Opportunities for Students 
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f) Offer sustained professional learning to 
instructional staff to ensure that they are 
equipped with the necessary skills and 
strategies to effectively support English 
Leaner students, enabling these students to 
access and comprehend grade-level content. 

students are more likely to participate actively 
and perform better academically. Ultimately, 
this leads to higher levels of college and 
career readiness by equipping students with 
the confidence and skills necessary to 
succeed in a diverse and competitive world. 
   

c) To provide staff with additional collaboration 
opportunities, the school will organize a Math 
Study Group that regularly explores new 
pedagogical techniques. This group's focus 
on analyzing key standards and discussing 
effective teaching and intervention methods 
ensures that instruction is aligned with best 
practices and tailored to meet diverse 
learning needs. English learners, low-income, 
and foster youth students particularly benefit 
from this action as it fosters an environment 
of targeted support and intervention, 
addressing educational gaps and promoting 
equity in learning opportunities. These 
improvements in teaching quality and 
relevance can significantly enhance 
engagement, understanding, and academic 
success for these vulnerable student groups, 
better preparing them for future educational 
and career challenges.  
 

d) To enhance student achievement data 
analysis, the school will provide professional 
learning focused on how to utilize the 
California Educators Reporting System 
(CERS) to aid instructional planning 
practices. This targeted analysis helps 
educators identify specific areas where 
students, particularly those from 
underperforming groups, are struggling and 
adjust teaching strategies accordingly. For 
English learners, low-income, and foster 
youth, this personalized attention can 

(M5.6) 
 

f) Math Professional 
Learning (M3.2); Training 
Relevance (M3.5); NWEA 
Math (M1.14); CAASPP 
Math (M1.7); Grade 11 
CAASPP Math (M1.9) 
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significantly close achievement gaps by 
addressing the unique challenges they face. 
Consequently, this approach not only 
enhances learning outcomes for all students 
but is particularly transformative for those 
who traditionally lack support, thereby 
boosting their academic achievement and 
future educational prospects. 
 

e) To provide students with innovative teaching 
and learning methods, the school will provide 
professional learning centered on effective 
implementation of Virtual Reality (VR) 
mathematics. Implementing VR into the math 
curriculum through established protocols can 
significantly boost engagement among 
historically underserved students, as 
immersive learning environments often 
increase motivation and understanding by 
providing interactive and contextual 
experiences. This strategy aligns with 
findings that suggest technology-enhanced 
instruction can lead to improved academic 
outcomes, particularly in complex subjects 
like mathematics. 
 

f) To ensure that each instructional staff can 
tailor teaching strategies to meet the diverse 
needs of all students, the school will employ 
a Math Specialist to provide personalized 
professional learning. The Math Specialist 
will provide targeted approaches to benefit 
special populations like low income, English 
learner students, and foster youth, who may 
face unique educational challenges that 
require specialized support to achieve 
academic success. By equipping teachers 
with the skills to differentiate instruction and 
engage these students effectively, the 
specialist helps create a more inclusive and 
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equitable learning environment where every 
student can excel.   

 

Limited Actions 
For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s) 
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the 
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured. 
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Goal and 
Action # Identified Need(s) How the Action(s) are Designed to Address 

Need(s) 
Metric(s) to Monitor 
Effectiveness 
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Goal 1, 
Action 2 

Identified Needs of English Learners: 
 
a) Accurately identify students who are new to 

the state or country and whose primary 
language is not English to appropriately 
provide language support and educational 
resources. 
 

b) Monitor English proficiency progress among 
English learner students to guide instructional 
planning, provide targeted supports, and help 
make informed decision on reclassification. 
 

c) Ensure that the specific language learning 
needs of English Learner students are 
addressed alongside their disability 
accommodations. 
 

d) Schoolwide evidence-based strategies to 
support the unique learning needs of English 
learner students. 
 

e) Schoolwide formative and summative 
assessment tools to monitor language 
acquisition. 
 

f) A comprehensive English Learner Plan, 
uniquely designed for an Independent Study, 
with evidence-based strategies to reinforce 
language acquisition of mastery of core 
content knowledge. 
 

g) Provide Designated ELD to English Learner 
students that offers personalization, blended 
learning opportunities, tailored to grade level, 
and language proficiency. 
 

h) Use a combination of English Learner 
Program data platforms to support 
instructional planning. 

The Actions below correspond with the identified 
Needs: 
 
a) To provide language support and educational 

resources for EL students, the school will 
utilize a Home Language Survey to quickly 
assess the English proficiency levels of new 
students. This initial evaluation is crucial for 
designing customized English Learner (EL) 
plans that cater specifically to each student's 
language needs. By providing tailored support 
from the outset, these plans help EL students 
acclimate faster and more effectively, 
enhancing their overall academic success and 
integration into the school environment.   
 

b) To accurately monitor the language 
development of English Learner students over 
time, the school will administer the ELPAC. 
Staff will use ELPAC data to make informed 
decisions about teaching strategies and 
resource allocation, ensure that instruction is 
effectively tailored to mee the needs of EL 
students. By identifying areas where students 
require additional support or intervention, the 
school can provide targeted assistance to help 
ELs overcome specific challenges in language 
acquisition. Additionally, the results from the 
ELPAC play a critical role in determining when 
a student has met the criteria for 
reclassification from English Learner status, 
which can significantly impact their 
educational trajectory and access to a broader 
range of opportunities. 
 

c) To meet the unique needs of English Learners 
with disabilities, the school will incorporate 
academic language development goals into 
their IEPs. This comprehensive approach 
facilitates a more inclusive learning 

The Metrics below correspond 
with the Needs and Actions: 
 
a) ELPI (M1.10); EL 

Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

b) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

c) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

d) Chronic Absenteeism Rate 
(M1.5); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13); Student 
Attendance (M1.16) 
 

e) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

f) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
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i) Investigate assessment tools to evaluate 
emerging English Learners’ native literacy, 
ensuring access to rigorous, standard-aligned 
courses, primary language support, and 
biliteracy development. 
 

environment, enabling students with 
disabilities who are also ELs to make 
meaningful progress both linguistically and 
academically. Ultimately, such targeted and 
integrated support structures are crucial for 
ensuring that all students have the 
opportunities and resources necessary to 
succeed in school and beyond.  
 

d) To develop schoolwide teaching strategies 
that meet the unique learning needs of EL 
students, the school’s English Learner 
Achievement Department (ELAD) will meet 
regularly, collaborate, conduct data analysis, 
and share best practices with instructional 
staff. By analyzing performance and 
engagement data of EL students, ELAD can 
identify what methods are most effective in 
various aspects of education such as 
curriculum design, instructional strategies, and 
family involvement. This data-driven approach 
allows for continuous improvement in teaching 
practices and learning materials, ensuring 
they are aligned with the actual needs of EL 
students. Additionally, leveraging insights from 
data analysis ensures that professional 
development for teachers is relevant and 
impactful, promoting better outcomes for 
students. 
 

e) To monitor and respond to EL student 
language acquisition, the school will design 
and implement evidence-based formative and 
summative assessments by staff in 
personalized academic settings. Conducting 
these assessments one-on-one or in small 
groups ensures a tailored approach, allowing 
educators to precisely gauge each student's 
language proficiency and progress. This 
personalized assessment method helps 

(M1.13) 
 

g) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

h) Chronic Absenteeism Rate 
(M1.5); CAASPP ELA 
(M1.6); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13); Student 
Attendance (M1.16) 
 

i) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
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identify individual strengths and areas needing 
improvement, facilitating targeted instruction 
that effectively addresses specific learning 
needs. Additionally, this strategy enhances 
the reliability of the data collected, enabling 
schools to make informed decisions about 
language support programs and instructional 
interventions. 
 

f) To support EL students, acquire language 
proficiency and understanding of core content, 
the school will implement dynamic Integrated 
ELD strategies. By embedding language 
development within the teaching of subjects 
like math, science, and social studies, 
instructional staff will provide ELs with 
constant, context-rich opportunities to practice 
and enhance their English skills. This 
integrated approach ensures that ELs are not 
isolated in language classes but are actively 
applying and expanding their language skills 
in meaningful, academic contexts. As a result, 
it supports dual objectives—boosting English 
fluency and achieving grade-level content 
mastery—thus promoting overall academic 
success and equity in education. 
 

g) To offer a personalized and rigorous 
Designated ELD, the school will blend 
instructional tools such as Summit K12 with 
ELD Courses. This personalized approach 
ensures that instruction is precisely calibrated 
to each student’s unique learning profile, 
promoting more effective language 
acquisition. By focusing on critical language 
skills that are essential for understanding and 
engaging with English-based academic 
content, this strategy supports ELs in 
becoming more proficient in English. 
Ultimately, such tailored instruction not only 
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enhances the students' ability to perform in 
English-speaking academic environments but 
also lays a strong foundation for their future 
educational success. 
 

h) To enhance instructional planning and 
teaching methods for EL students, the school 
will utilize programs such as Ellevation, 
Achieve3000, NWEA, and Summit K12. By 
utilizing a variety of instructional tools, school 
staff can gain a holistic view of each student’s 
language acquisition progress, strengths, and 
areas needing improvement. This unified 
approach enables educators to tailor their 
instructional strategies more effectively, 
ensuring that interventions are specifically 
targeted to meet the individual needs of EL 
students. Ultimately, this facilitates a more 
personalized learning experience, 
accelerating language development and 
academic achievement for English Learners. 
 

i) To support the unique needs of emerging EL 
students, the school will research valid and 
reliable assessments to measure their native 
literacy skills. By accurately assessing these 
skills, school staff can ensure ELs have 
equitable access to rigorous, standards-
aligned courses that are appropriate for their 
linguistic and academic levels. Additionally, 
providing primary language assistance and 
supporting biliteracy not only aids in the 
retention and development of the students' 
first language but also enhances their English 
acquisition. This comprehensive approach 
fosters academic success in both languages, 
supporting overall educational equity and 
proficiency. 
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Goal 1, 
Action 7 

Identified Needs of English Learners: 
 
a) Monitor the progress for all English Learner 

students, including Long-term ELs, newcomer, 
and Reclassified Fluent English Proficient 
(RFEP). 
 

b) Monitor the unique academic and language 
development challenges that LTELs face, 
which can differ significantly from those of 
other student groups. 
 

c) Prepare individual English Learner progress 
reports that provide a holistic view of each 
student’s educational progress. 
 

d) Communicate EL progress with parents and 
families, to build a strong school-home 
partnership that enhances parental 
engagement and involvement. 
 

e) Monthly data report summarizing English 
Learners’ performance on specific 
engagement and achievement indicators that 
guide decision-making related to instruction, 
curriculum, professional learning, and E&I 
initiatives. 

The Actions below correspond with the identified 
Needs: 
 
a) To monitor and the analyze the academic 

progress of EL students, school staff will 
utilize Ellevation. This centralized tracking 
system enables educators to tailor 
instructional and supplemental support 
specifically to the needs of these students, 
promoting better educational outcomes by 
addressing individual and group challenges 
directly and timely. By consistently monitoring 
student progress and adjusting supports as 
needed, the school can ensure that all English 
Learner students are advancing towards 
fluency and academic success, crucial for 
their college and career readiness. 
 

b) To actively monitor LTELs academic progress, 
school instructional leaders will collaborate 
with teachers at strategic points throughout 
the school year: July, October, and January. 
These regular, scheduled reviews help 
educators make data-driven decisions, adjust 
educational strategies, and provide targeted 
support to address any emerging needs or 
challenges these students face. These PPEP 
Meetings serve as a structured opportunity for 
collaboration among educators, fostering a 
unified approach to enhance the educational 
trajectory of LTELs students towards 
achieving proficiency and academic success. 
 

c) To report and evaluate each EL students’ 
educational progress, the school will create an 
EL Progress Report aligned to the CA EL 
Roadmap. Teachers and staff will prepare 
these Progress Reports semesterly and 
identify areas where ELs may be struggling 
and how they can support development in 

The Metrics below correspond 
with the Needs and Actions: 
 
a) ELPI (M1.10); EL 

Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

b) ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13) 
 

c) Chronic Absenteeism Rate 
(M1.5); CAASPP ELA 
(M1.6); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13); Student 
Attendance (M1.16) 
 

d) Chronic Absenteeism Rate 
(M1.5); CAASPP ELA 
(M1.6); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13); Student 
Attendance (M1.16) 
 

e) Chronic Absenteeism Rate 
(M1.5); CAASPP ELA 
(M1.6); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); NWEA Reading 
(M1.12); NWEA Language 
(M1.13); Student 
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critical areas. Progress reports help maintain 
accountability by documenting and 
communicating the learner’s advancements 
and remaining hurdles towards reclassification 
as Fluent English Proficient, ensuring that all 
educational partners, including teachers, 
parents, and administrators, are informed and 
can collaboratively support the student’s 
educational path. 
 

d) To improve accountability and involvement of 
families of EL students, the school will provide 
ELD Progress Reports which highlight their 
child’s language acquisition progress and 
academic achievements. Offering 
opportunities for families to meet and discuss 
these report cards with teachers facilitates 
open communication, enabling parents to 
better understand the educational system and 
their child's specific needs and goals. 
 

e) To enhance data analysis actions, the 
school’s Data and Assessment Department 
staff will prepare a Monthly Storybook that 
summarizes student achievements for All 
Students, but for significant student groups as 
well, including English Learners. This regular, 
data-driven snapshot offers valuable insights 
into trends, areas needing attention, and 
opportunities gaps. Additionally, by focusing 
on equity and inclusion, the Monthly 
Storybook helps in identifying disparities in 
educational outcomes, prompting targeted 
professional development and/or adjustments 
to practices to support all English Learners 
comprehensively. 

 

Attendance (M1.16) 
 
 

 



Local Control and Accountability Plan Template  Page 100 of 8 

Goal 3, 
Action 2 

Identified Needs of English Learners (EL), Low 
Income (LI), and Foster Youth (FY): 
 
a) Train school staff on how to support English 

learner students, aligned to key components 
of the CA EL Roadmap. 
 

b) Provide professional learning to school staff 
centered on effectively implementing the Altus 
Schools English Learner Plan. 
 

c) Provide professional learning to school staff 
focused on utilization of Summit K12 as an 
effective ELD instructional tool. 
 

d) Equip instructional staff with skills and 
knowledge necessary to support and integrate 
newcomer, immigrant, and refugee students in 
the school system.  
 

e) Enhance school staff’s ability to effectively 
integrate Achieve3000 into their teaching for 
English Learners. 
 

f) Equip school counselors with specialized 
knowledge and skills to effectively support 
low-income, foster youth, and first-generation 
students in preparing for and navigating the 
college application process, thereby 
increasing their college access and success 
rates. 
 

g) Train school staff to support and engage 
Homeless and Foster Youth. 

The Actions below correspond with the identified 
Needs: 
 
a) To meet the professional learning needs of 

staff, the school will provide ongoing and 
sustained training focused on the key 
components of the CA EL Roadmap. This will 
ensure teachers are equipped to deliver 
effective, research-based instruction tailored 
to English learner (EL) students, thereby 
enhancing their language proficiency and 
academic success. This training fosters an 
inclusive and equitable learning environment, 
promoting cultural understanding and respect 
for diversity. Ultimately, it supports compliance 
with state mandates, improves overall school 
performance, and prepares all students for 
college and career readiness. 
 

b) To ensure that the Altus Schools English 
Learner Plan is effectively implemented 
schoolwide, the English Learner Achievement 
Department (ELAD) will provide training, 
support, and coaching to instructional staff. 
This targeted professional development 
promotes the use of evidence-based 
instructional strategies, accurate assessment, 
and data-driven decision-making, fostering a 
more inclusive and equitable educational 
environment. Additionally, addressing both the 
academic and social-emotional needs of 
different EL typologies helps create a 
supportive and responsive learning 
atmosphere for all English learners. 
 

c) To ensure effective utilization of Summit K12, 
the school will provide professional learning to 
staff. This will equip teachers with targeted 
resources and strategies to deliver effective, 
personalized instruction, ensuring that 

The Metrics below correspond 
with the Needs and Actions: 
 
a) Professional Development 

Hours (M3.1); ELAD 
Trainings (M3.3); Training 
Relevance (M3.4); ELPI 
(M1.10); EL 
Reclassification Rate 
(M1.11) 
 

b) Professional Development 
Hours (M3.1); ELAD 
Trainings (M3.3); Training 
Relevance (M3.4); ELPI 
(M1.10); EL 
Reclassification Rate 
(M1.11); Student 
Satisfaction (M3.6) 
 

c) Professional Development 
Hours (M3.1); ELAD 
Trainings (M3.3); Training 
Relevance (M3.4); ELPI 
(M1.10); EL 
Reclassification Rate 
(M1.11) 
 

d) Professional Development 
Hours (M3.1); ELAD 
Trainings (M3.3); Training 
Relevance (M3.4); ELPI 
(M1.10); EL 
Reclassification Rate 
(M1.11); Student 
Satisfaction (M3.6); Parent 
Satisfaction (M3.7) 
 

e) Professional Development 
Hours (M3.1); ELAD 
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students' diverse needs are met. Additionally, 
the curriculum supports ongoing progress 
monitoring, allowing educators to make data-
driven decisions that further support student 
success. 
 

d) To meet the professional learning needs of 
staff, the school will provide staff training 
focused on how to support and integrate 
newcomer, immigrant, and refugee students in 
the school system. Training will focus on 
cultural competence, trauma-informed 
teaching practices, and language acquisition 
strategies. Additionally, offering ongoing 
coaching and access to resources, such as 
multilingual support materials and community 
partnerships, ensures staff are well-prepared 
to address the diverse needs of these 
students. Creating opportunities for staff to 
collaborate and share best practices fosters a 
supportive learning environment for both 
educators and students. 
 

e) To improve staffs’ ability to integrate 
Achieve3000 into their teaching, the school 
will provide professional learning focused on 
how to effectively implement the program and 
review best practices. The focus on data 
analysis enables teachers to track progress 
and tailor instruction to meet individual student 
needs, ensuring targeted support. This 
comprehensive approach leads to improved 
academic outcomes and greater overall 
success for English learners. 
 

f) To increase the rate of EL students, low-
income, and foster youth enrolling in college, 
the school will provide specialized training to 
counselors. This will ensure all school 
counselors are equipped to support and 

Trainings (M3.3); Training 
Relevance (M3.4); ELPI 
(M1.10); EL 
Reclassification Rate 
(M1.11) 
 

f) Student Satisfaction 
(M3.6); Parent Satisfaction 
(M3.7); UC a-g 
Requirements (M2.13) 
 

g) Professional Development 
Hours (M3.1); Training 
Relevance (M3.4); Chronic 
Absenteeism Rate (M1.5); 
Student Attendance Rate 
(M1.16) 
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provide tailored guidance on the college 
application process, including financial aid 
opportunities and scholarship applications. 
They can offer targeted workshops and one-
on-one advising sessions to address the 
unique challenges faced by low-income, foster 
youth, and first-generation students. 
Additionally, counselors can create 
partnerships with community organizations 
and colleges to provide resources and support 
systems that facilitate college readiness and 
enrollment.   
 

g) To engage and support Homeless and Foster 
Youth, the school will equip staff with trauma-
informed practices that create a safe and 
nurturing academic environment, sensitive to 
their unique experiences and needs. Training 
will also focus on how teachers can connect 
these students with school resources and 
community services to address barriers to 
learning, such as access to basic needs and 
mental health support. The school expects 
this action to improve engagement in school 
activities. 
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Goal 4, 
Action 3 

Identified Needs of English Learners (EL), Low 
Income (LI), and Foster Youth (FY): 
 
a) A Homeless and Foster Youth Liaison who 

can identify and proactively address and 
support their academic, physical, mental 
health, and social-emotional needs. 
 

b) Provide specialized support and case 
management services to Foster Youth. 
 

c) Counseling and therapy for English Learner 
students, Low Income, and Foster Youth, 
helping them cope with trauma, stress, and 
emotional challenges. 
 

d) Provide resources and information for Foster 
Youth and Low-Income families to ensure 
these vulnerable groups have easy access to 
essential support and services. 

 

The Actions below correspond with the identified 
Needs: 
 
a) To ensure that the unique needs of Foster 

Youth are met, the school will employ a 
Liaison whose primary work function is to 
identify, monitor, and proactively address their 
unique needs. This proactive approach fosters 
a supportive and stable school environment, 
promoting better educational and personal 
outcomes for these vulnerable students. 
 

b) To provide specialized services to Foster 
Youth, the school’s Homeless and Foster 
Youth Liaison will provide case management 
support by coordinating with teachers, 
counselors, and community resources to 
develop individualized plans that address 
each student's academic, physical, and 
emotional needs. The liaison will monitor 
student progress, offer ongoing mentorship, 
and facilitate access to essential services like 
tutoring, mental health counseling, and 
necessities. Additionally, they will serve as 
advocates, ensuring students' rights are 
protected and their voices are heard within the 
school system. 
 

c) To meet the counseling needs of English 
Learner Students, Foster Youth, and Low 
Income, the school will employ a licensed 
therapist that can provide services. This 
support enhances students' overall well-being, 
enabling them to focus better on their 
academics and participate more fully in school 
activities. Additionally, therapists provide a 
safe space for students to express 
themselves, fostering resilience and 
promoting a positive school environment. 
 

The Metrics below correspond 
with the Needs and Actions: 
 
a) Suspension Rate (M4.1); 

Expulsion Rate (M4.2); 
Chronic Absenteeism Rate 
(M1.5); Student Attendance 
Rate (M1.16)  
 

b) Suspension Rate (M4.1); 
Expulsion Rate (M4.2); 
Chronic Absenteeism Rate 
(M1.5); Student Attendance 
Rate (M1.16); Student 
Satisfaction (M3.6) 
 

c) Suspension Rate (M4.1); 
Expulsion Rate (M4.2); 
Chronic Absenteeism Rate 
(M1.5); Student Attendance 
Rate (M1.16); Student 
Satisfaction (M3.6) 
 

d) Absenteeism Rate (M1.5); 
Student Attendance Rate 
(M1.16); Student 
Satisfaction (M3.6); Parent 
Satisfaction (M3.7); 
Community Partners (M5.4) 
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d) To provide Foster Youth and Low-Income 
families with information and resources, the 
school will utilize a Health and Wellness 
online hub. This hub will offer valuable 
information on physical and mental health, 
academic assistance, and community 
resources, helping to bridge gaps in care and 
support. Additionally, it empowers families and 
students by providing them with tools and 
information to navigate challenges, promoting 
overall well-being and academic success. 
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Goal 5, 
Action 2 

Identified Needs of English Learners (EL), Low 
Income (LI), and Foster Youth (FY): 
 
a) Provide an annual Family Resource Night at 

the beginning of the school year to educate 
parents and family members on available 
educational programs and services, uniquely 
designed for EL, LI, and FY. 
 

b) Coordinate transportation services for FY to 
ensure they have consistent and reliable 
access to education, including interaction 
opportunities with school staff and peers. 
 

c) Provide opportunities for parents of English 
Learner students to advocate for their 
children’s educational needs and contribute to 
school policies and programs that support 
their academic success. 
 

d) Provide clear and detailed updates to parents 
of English Learner students regarding 
language development and academic 
progress. 
 

e) Provide translated materials and resources to 
non-English speaking parents to ensure they 
have equal access to essential information 
and can fully participate in their child’s 
education. 
 

The Actions below correspond with the identified 
Needs: 
 
a) To inform and educate parents and family 

members regarding specialized programs and 
services, the school will host an annual Family 
Resource Night to empower them to better 
support their children’s academic journey. 
This event fosters stronger school-family 
partnerships, enhancing communication and 
collaboration between educators and families 
of historically underserved student groups. 
Additionally, it promotes equity by ensuring all 
families have the information and resources 
needed to access and benefit from the 
school's educational offerings, ultimately 
improving student outcomes. 
 

b) To ensure that Foster Youth receive equitable 
access to education and interaction 
opportunities, the school will coordinate 
transportation services. This stability supports 
their academic achievement and emotional 
well-being by allowing them to remain in a 
familiar school environment. Additionally, it 
ensures compliance with legal mandates, 
promoting equity and educational continuity 
for foster youth. 
 

c) To increase parental engagement and 
advocacy opportunities, the school will 
facilitate interactive ELAC meetings, fostering 
a collaborative environment where parents’ 
insights and concerns may shape strategies. 
This engagement leads to more tailored 
support for English learners, improving their 
academic outcomes and overall school 
experience. Additionally, conducting an 
annual Needs Assessment ensures that the 
English Learner Plan remains responsive to 

The Metrics below correspond 
with the Needs and Actions: 
 
a) Parental Involvement 

(M5.2); Absenteeism Rate 
(M1.5); Student Attendance 
Rate (M1.16); Parent 
Satisfaction (M3.7)  
 

b) Community Partners 
(M5.5); Absenteeism Rate 
(M1.5); Student Attendance 
Rate (M1.16) 
 

c) Parental Involvement 
(M5.2); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); Parent 
Satisfaction (M3.7) 
 

d) Parental Involvement 
(M5.2); ELPI (M1.10); EL 
Reclassification Rate 
(M1.11); Parent 
Satisfaction (M3.7) 
 

e) Parental Involvement 
(M5.2); Parent Satisfaction 
(M3.7) 
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evolving needs and challenges faced by 
English learners and their families. 
 

d) To report student language development and 
academic progress to parents of English 
Learners, the school will develop and share 
ELD Progress Reports thru conferences. This 
engagement helps parents better understand 
their child's strengths and areas for 
improvement, enabling them to contribute 
meaningfully to goal setting. Consequently, 
this collaborative approach ensures that 
educational strategies are more personalized 
and effective in supporting the success of 
English Learners. 
 

e) To ensure that all parents can access 
essential information, the school will provide 
translated materials and resources by hiring 
multilingual staff or professional translation 
services to accurately translate important 
documents and communication. Additionally, 
the school will use translation technology tools 
to make real-time translation available for 
meetings and events. The school will also 
establish a dedicated support system, such as 
a multilingual help desk or family advocate, to 
assist parents in accessing and understanding 
these translated materials. 

 

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage, as applicable. 

In our plan, all Actions undertaken to meet the increased or improved services requirement are directly associated with specific funding 
sources. The school had a total of eight Contributing Actions, five of which were Limited Actions. Each action has been carefully planned and 
budgeted to ensure adequate financial resources are allocated to support their implementation. By linking every action to its respective 
funding source, we maintain transparency and accountability in our efforts to enhance educational services. This comprehensive approach 
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ensures that all planned improvements are financially sustainable and effectively contribute to our overall goals. 
 

Additional Concentration Grant Funding 
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 

Audeo II is a charter school and does not have such comparison schools by which to calculate staff increases. The school, like many other 
LEAs, using the additional Concentration Grant funding to increase staffing has been a challenge this year. Schools overwhelmingly report 
difficulty in hiring staff to fill open positions. However, the school has made every effort to recruit and hire qualified instructional staff to 
provide direct educational services to students, particularly the Certificated Teacher Resource (CTR), Resource Center Associate (RCA), 
and Learning Associate (LA) positions.  
 
As outlined in Goal 1, Action 4, these additional support staff positions will provide targeted tutoring to increase student progress and course 
completion rates, particularly for unduplicated pupils. These roles are essential for facilitating one-on-one and small group instruction focused 
on improving student proficiency in Mathematics and English Language Arts. Educational partners believe that these additional support staff 
will help the school improve performance in metrics related to student engagement, achievement, and college/career readiness. 
 
The school’s Human Resources (HR) Department is committed to enhancing recruitment strategies to find and retain high-quality 
instructional support staff. To achieve this, HR has expanded their recruitment channels to tap into broader talent pools and connect with 
highly skilled individuals. They utilize platforms such as EDJOIN, LinkedIn, and Handshake for recruitment. Additionally, HR participates in 
both virtual and in-person job fairs, posts flyers throughout the community, and partners with surrounding colleges and universities. These 
efforts reflect the school’s dedication to securing the best possible staff to support student success. 

Staff-to-student ratios 
by type of school and 
concentration of 
unduplicated students  

Schools with a student concentration of 55 percent or less Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
classified staff providing 
direct services to 
students 

N/A 61:1 

Staff-to-student ratio of 
certificated staff providing 
direct services to 
students 

N/A 14:1 
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Local Control and Accountability Plan Instructions 
Plan Summary 

Engaging Educational Partners 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students 

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please 
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office, 
by phone at 916-319-0809 or by email at LCFF@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual 
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). 
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.  

The LCAP development process serves three distinct, but related functions:  

• Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic 
planning, particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California 
School Dashboard (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary 
decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of 
limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all students. 

• Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions 
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights 
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify 
potential goals and actions to be included in the LCAP. 

• Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template 
sections require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most 
notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English 
learners, and low-income students in proportion to the amount of additional funding those students generate under LCFF (EC 
Section 52064[b][4-6]). 
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics 
(EC sections 52064[b][1] and [2]).  

 NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and 
each subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning 
in 2023–24, EC Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a 
numerical significance at 15 students. 

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]). 

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on 
funding and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]). 

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce 
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through 
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections 
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a 
tool for engaging educational partners.  

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the 
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066, 
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted 
and actual expenditures are aligned. 

The revised LCAP template for the 2024–25, 2025–26, and 2026–27 school years reflects statutory changes made through Senate Bill 114 
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023.  

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through 
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved 
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended 
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and educational partner engagement functions:  

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources 
to respond to TK–12 student and community needs, and address any performance gaps, including by meeting its obligation to increase 
or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational 
partners, the LEA believes will have the biggest impact on behalf of its TK–12 students.  
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These instructions address the requirements for each section of the LCAP, but may include information about effective practices when 
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information 
emphasizing the purpose that section serves. 

Plan Summary 
Purpose 
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the 
LCAP. 

Requirements and Instructions 
General Information  
A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. 
Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA.  

• For example, information about an LEA in terms of geography, enrollment, employment, the number and size of specific schools, recent 
community challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s 
LCAP.  

• As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.  

Reflections: Annual Performance  
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data. 
Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the 
LEA during the development process.  

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of 
this response. 

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle: 

• Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;  
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• Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard; 
and/or  

• Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023 
Dashboard. 

Reflections: Technical Assistance  
As applicable, a summary of the work underway as part of technical assistance. 
Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071, 
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of 
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical 
assistance from their COE. 

• If the LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.” 

Comprehensive Support and Improvement 
An LEA with a school or schools identified for comprehensive support and improvement (CSI) under the Every Student Succeeds Act must 
respond to the following prompts: 

Schools Identified  
A list of the schools in the LEA that are eligible for comprehensive support and improvement. 

• Identify the schools within the LEA that have been identified for CSI.  

Support for Identified Schools  
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 

• Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment, 
evidence-based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI 
plan. 

Monitoring and Evaluating Effectiveness 
A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 

• Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school 
improvement. 

Engaging Educational Partners 
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Purpose 
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the 
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such 
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes 
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities 
(EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.  

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The 
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA 
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this 
section.  

Requirements 
School districts and COEs: EC sections 52060(g) (California Legislative Information) and 52066(g) (California Legislative Information) specify 
the educational partners that must be consulted when developing the LCAP:  

• Teachers,  
• Principals,  
• Administrators,  
• Other school personnel,  
• Local bargaining units of the LEA,  
• Parents, and  
• Students 

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier 
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.  

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and 
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts 
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.  

Charter schools: EC Section 47606.5(d) (California Legislative Information) requires that the following educational partners be consulted with 
when developing the LCAP:  

• Teachers,  
• Principals,  
• Administrators,  
• Other school personnel,  
• Parents, and  

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52060.
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52066.
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=47606.5.&lawCode=EDC

